Introduction
The right to education for all, including for disabled people, has been enshrined in international law for many years. A number of global policy instruments have asserted that everyone is entitled to enjoy equal rights and fundamental freedoms in different aspects of social life. In 1948, Article 2 of the Universal Declaration of Human Rights expressed that 'Everyone is entitled to all the rights and freedoms set forth in this Declaration,' one of these being the right and freedom to access education, outlined in Article 26. The right to education has also been asserted in later policy instruments such as the first protocol of the 1950 European Declaration of Human Rights, which stated: 'No one shall be denied the right to education.' This was followed by the United Nations Convention on the Rights of a Child in 1989 and the 1994 Salamanca World Statement on Special Needs Education (UNESCO, 1994) , which called for the international community to adopt strategies and resources to enable disabled children and young people to be educated in mainstream schools.
However, in 2006 the United Nations reached new heights in terms of how it viewed disabled people, recognizing them as social actors with rights and choices as opposed to objects of charity, medical treatment and social protection. It adopted the Convention on the Rights of Persons with Disabilities (UNCRPD). With fifty binding articles, this is the first international human rights treaty designed to protect the human rights and fundamental freedoms of disabled people in all aspects of social life, including those with respect to accessibility, right to life, dignity, participation and inclusion in society. Most relevant to this chapter are Articles 7 and 24, which promote inclusive investments into the future of disabled children. Specifically Article 7 emphasizes their entitlement to enjoy full human rights and fundamental freedoms on an equal basis to non-disabled children. It requires State Parties to ensure that the views of disabled children are given due weight and assistance is provided (appropriate in terms of age and impairment) to enable the children's rights to be realized. Article 24 reaffirms the right to education and requires States to ensure that disabled people are 'not excluded from the general education system on the basis of disability, and that children with disabilities are not excluded from free and compulsory primary education, or from secondary education, on the basis of disability' (United Nations, 2006: 18) .
However, the declarations of policy rhetoric have not always been easily achieved in reality, especially when Governments reserve the right to implement policies or at least parts of them (as has been the case in the UK with regard to Article 24 of UNCRPD). Therefore the possibility of full educational inclusion for disabled children and young people remains contingent on the investment in enabling practices and breaking down of disabling barriers within and beyond the school gates (Armstrong, 2003; Shah & Priestley, 2009 ). This is apparent from the biographical material presented in the latter part of this chapter.
This chapter draws on remembrances from adults with physical impairments who grew up between the post-war period and twenty-first century in England (collected as part of a larger study funded by the Nuffield Foundation: Shah & Priestley, 2011) as a lens to explore how changing educational policies and practices shaped their choices and chances as they moved into adulthood. It connects vacillating philosophies and policy changes with personal narratives, and shows how this public-private interface influenced three key issues in the education lives of disabled children and young people: choosing pupils, choosing school; educational expectations and achievement; and the school environment. It also affords an opportunity to understand the ways private resources, particularly personal agency and familial capital, can resist and challenge professional authority and expected policy outcomes, thus triggering key turning points in life trajectories. However, before presenting these findings, the chapter outlines the significant policy shifts that have taken place in relation to the education of disabled children and young people from the Second World War to the present day.
